St Mary’s C of E Scl

"DON'T LET ANYONE LOOK DOWN ON YOU
BECAUSE YOU ARE YOUNG. BE AN EXAMPLE TO
ALL BELIEVERS IN WHAT YOU SAY, IN THE WAY

IOV LIVE, IN YOUR,LOVE, YOUR FAITH AND YOUR PURITY."
| TIMOTHY 412

THE
SUNRISE

CURRICULUM

Stm,tegée,s for supporting Io,up,ds with
Slaecéal Educational Needs and Disahilities in
RE lessons.

Here's how we will help.

Attention Classroom environment/set up:
. e Ensure all adults in the lesson know- the child well and
DQfLC"t can recognise when to-enforce rules and when not to

: e [nsure a non-confrontational approach will help the
Hyperactmty f pp lo

child to self-regulate and reduce any anxiety and

Disorder wrowsal:

e fnsure any rules are consLstentLH me&mnted and
reLrLfode,
e Consider swtmg a,rm.ngemznts to- minimise distroctions

(eg at the end of a row; orthe back of the classroom).




Paired Woﬁang or support from a positive rote model
may help the child to focus. 77'&3 may also stmggle to-
work in a group, so Iaa,Ler seating may be lareferab,lz.

o Allow a Ca,Lang-d,OWTL ,o,erwd before the lesson starts,
eslochaLLH if it follows a hreaktime/lunchtime, as
transition points may be difficult for the child to
manage.

Resouwrces and equipment you m,ight consider before the

lesson.:

o A timer will lo,rvvid,e a focus for the child's attention,
Q,n,abtmg them to comla&b@, a task.

e Use of a word protessor if their work (s
d,Lsmga,n,Lsed/ LLLQg ible.

o A stress ball, or other fiddle object ( agreed by the
SENCO) may help with concentration.

Tmhﬂwg methods to- consider:

e [nsure instructions are delivered cLQariH, concLseLH and
step b,y step, child to repeat them back, or have them
writlen on a prompt sheet.

. ExpLLthLH teach, reinforce and role model strategies

e Provide a mix of activities to suit a range of baamm,g
sty les, esp,o,cLaLLH Ln,cLuoLLng kinaesthetic activities. With
this in mind, plan in time-limited baarn'mg/ sensory
breaks to allow for the release of excess energy. (An
active Job mtght be useful strategy to- break up the lesson.
prove LLsterLLng skills and encouruge note ta,/chLg.

. Encourage the use of pictures, or dLagrams to- represent
t/wughts and, ideas.

e Use subtle, visual prz—agreed cues, to-remind the children
of tasks.

An,xi,ety

Cla.ssroom environment/ set up

o T[here are many types of anxiety and these will often
Q.CCOMpany many areas of SEND. Ensure that you are
familiar with the cause of anxiety forthe Io,a,rthuLar
child and how- this manifests, b,Qa,ring in mind that
sometimes there may be no outward signs at all.
/(no-win.g the child rQaLLH well will hzllo, with this. This
Ls eslaecLaLLH important in a subject such as RE, which
often involves d,Lscu,ssLng feettngs, thoughts, memories,
families and, sometimes, sensitive issues.

o Let the children know- before the lesson if the usual
seating ,aLan is due to change du,an,g the activity. Carefu[[y




plan groupings / pairings and be aware of who the child
feels most comfortable with sitting next to- and, havmg them
support them with their work.

e Fnsure the child is Iare,laared and knows what to expect
prior to the lesson. This may include a list of vvcabu[ary
that will be covered, the activities involved etc;

o If @ supply teacher (or another member of staff) is
covering a lesson, ensure that the child is made aware of
this, sothat it is not a surprise to them.

Resources and egulpment you m,igh,t consider hefore the
lesson.:

o Consider the use of a ‘/wlla' card, which the child can use
if thp,y feel anxious/overwhelmed, so that thzy can go
somewhere thzy feel safe tocalm down

Tea.cthg method.s to- consider:

e The child may find certain teachers difficult to cope with.
This may be for a whote of reasons and t/wy may not be
able to- verbalise these f%ungs. If you notice a child is
anxious around you, pLease adapt your behaviour

a,ccmdmg LH to- make them feel more comfortable

Autism
S pectrum
Disorder

Classroom environment/ set up:

A child with. ASD may find RE a IaarthuLar" ch,allzngmg
curiculum area, however, using some of these strategies
may /vz[lo, IarvaLo, the environment for them to feel safe and
secure in order to-access the activities:

o [ake time to build a 9ovd, trusting re[atLonshLIa with the
child. This will also hzlp, adults understand the most
appropriate way to rzspond to- any behaviour, at a given
time;

o Ask the child where t/w,y would Iarefo,r to- sit in the
classroom. Avoid cha,ngmg this seating Ia[a,n without IaLen,ty
of wamning, as this could cause anxiety. Think ca,rzfuuy
about who is sat near to- the child, as thzy may feel
uncomfortable around certain children who may be a
‘tngger' for them,;

o When IaLa,rLrLLrLg group work, ask the child who t/'uo,y would
,arzfer to- work with, or offer the chance to- work by
themselves (or with their TA). Ensure that groups/ pairs are
carefu[[y Iabanmd to- Iaro-vidz sulo,pm‘ttvz/ positive role models;

e Ensure that hoth the child and their TA are larzparzd for




what is coming up next and what the lesson is about, so
that they know- the expectations. Ensure you pre-wamn the
child (and TA) of any chango,s, to- avoid anxiety and allow
them hoth time to prepare for the chan.ge,;

e Be mindful of SensoTy processing difficulties and ensure
the Lo,aang environment is neither over, or under,
sth,uLathg for the child;

e Provide a safe, familiar calm down space for the child, so
that tho,y can have sensory breaks when needed;

o If the child's behaviour becomes cha[[engmg, itis
important to remember that this is often communicating a
need, or dg‘j‘:LcuLty. Look bzyand the behaviour and ask for
support from the SENCO if necessary. Sometimes, the child
may just need time out from the class in their calm down
space and, may then feel readg to- return again to- the class;
. DLspLaH in class what is coming up next.

e Role model and encourage positive and supportive
hehaviour to the child's peers.

Resouwrces and eguipment you m,(gh,t consider before the
lesson.:

e Provide vm:abulary, structure, ot starting ideas for the

lesson.
e Use visuals and structured tasks, incorporating the child's
own interests wherever Iao*sstble. Find out which ones work
and use them all of the time, even if it doesn't seem that the
child needs them;

o Allowthe use of fiddle toys in class. The child may also
prefertosit on a gym hall/wobhle cushion/ special seat to-
,arorvido, sensory feedback and thIo, them self-rzgulatz and

focu,s ;

Te,a.ching methods to- consider:

e Avoid open-endzd questions;

e Provide time to protess information,;

e Encouruge the child to demonstrate/ present their learning
in alternative woys which suit them;

e Provide clear timelines for when thmgs need to he
achieved and make expectations rea,uy clear (ie how many
sentences, how-many pieces of wotk etc to be completed in
a time frame, or hefore a reward is achieved)

Resources and equipment you rru'ght consider before the

lesson:




DH scalculia

. Trac/cmg from the whitehourd to paper may be difficult.
Share the lesson with the child, so they can follow- it on a
Lalatop ( if wsed);

e Provide print outs of dtagrams and visual support in
lessons.

Te,aghing methods to consider:

e [he child may work slower than peers. Be sensitive to this
and supportive of any additional time/ repetition they may
need,;

e The child may become ea,sdy overwhelmed and anxious;
thzy may shut down and Qm,laloy avoidance strategies. You

can inferrupt this cy cle b,y sco,ﬁoidmg the child's work and
supporting them.

Dy slexia

Resources and eguipment you mtgh,t consider hefore the
lesson.:
When Preparing resources:

- /mla sentences and written instructions short and 5meLQ
to- read; - check rzadLng ages and ensure any work (s
differentiated alapropmte[y;

- use pastel shades of paper (cream is a 90‘od alternative to
white) ;

- avoid black text on a white bac/cgrwnd and Light text on
a dark bac/cgmun,d;

- avoid underimmg and italics;

- use hold text for titles, sub—/w,o,dmgs, or to- draw- attention
to important information, or /&y vm:abu[ary;
- on worksheets, leave ,al;anty of space to- write a response.

Familiarise Hcrursegc with any resources /eq/utpmznt the child
needs to support them and ensure that these are rQ,a,dLLH
available d,urmg their lesson. For exampte:

o lt may /'w,LIa to- wse a ruler, or f’mger to- track the words as
t/w,y read;

e A per‘sma,used, coloured orvv,rLa,H, or ruler may hz[la cut
down on visual contrast and hzlp stahilise any written
materials. [t may be worth trying a variety of cotours to
work out the hest to-use;

Te,a,cth,g methods to- consider:

. /-/e[p the child to learn and understand any specific
voca,buLary. This may be done visually, practically and/or
du,an,g a Iarz—teach session to build the child's confidence
before the lesson;




e The child may prefer it if an adult (or supportive peer)
reads through questions with them;

e Be supportive of the child if t/wy don't want to read
aloud in front of the class (either qffering to read it for
them, as/cmg a friend to read it, or c/uac/cmg with them
beforehand if they would like it shared)

DH spraxia

Cla.ssroom environment/ set up:

e Provide a Lcugo, space for the child to work in. This will
allow the child room to- move and remain active when
comIaLQth,g a task. My may also Iarefer' to stand when
handl‘mg any eq/uLIammt/ thj sical resowrces.

Resouwrces and eguipment you mtgh,t consider befom the

lesson.:

e Provide part—larelaamd handouts to reduce unnecessary
writing and lists of /cey concepts; or vvtab,ulary;

e Consider alternatives to writing - word Protessors,
D'Lcta,lahones, scribe etc;

e Provide bampbates with hmdLngs to- help the child structure
their work;

Tmhéng methods to- consider:

. CLo,an rules and expectations, using unamb,tguous
Language;

o Allow-extra time to comlalete work, with movement breaks
when needed.;

o Allow time to settle, eschLaLLH if the lesson is after a
hreaktime/ lunchtime, as transitions are challenging;

e Give the child Io,lxan,ty of waning that the lesson is due to
end and allow them additional time to- Io,a,clc up to- leave (or
get rea,d,y for the next lesson).

Cla.ssroom environment/ set up:

. DLscrthLy check that the child is wearing a /w,arm,g aid ( if
a,,a,all;ca,blz) and frec;uzn,tly check-in with the child that thzg
are hzanng and, und,er'sta,ndtn.g;

e Be aware of seating arrangements to- suit the child's
sp;chch needs, for examp& if thzy are reliant on LLIQ rzadmg
etc (ie seated towards the front of the classroom with an
unobstructed, view,, or with their good ear facmg outwards
into the classroom);

e Ensure that any b,ac/cgmnd noise is minimised and




control cLass/group discussions, so that onLH One pRrson is
slop,a/cmg at once; Resources and eguipment you m,Lght
consider before the lesson.:

e Ensure any vuteos/fdms used are captwnzd or a suitahble
alternative way (s

e Provide any important Lnfoma,twn/ instructions about the
lesson in writing, as well as verbally In addition., provide
(in a written. format) any lists of subject-specific
voca,bulary and technical terms;

Teachtng methods to- consider:

. Relozat clza,riy any questions asked by other students in
class before giving a response;

e Assist with LLIo, ro,admg by dm‘ng the foﬂcrwmg:

- ensure your face is cLQariH visible at all times when
spza/cmg and sitting dLrectLH opposite the child whenever
po*ssLbLo,;

- seating the child so that th,ey can see others in the class
(where onrsstb,te) ;

- ensuring the LLghthg is a,dj'usto,d so that it is not too
dark;

- Iarorvv;dmg written materials for all lessons, sothat the
child is not havin,g to- LLIQ read and take notes from the
whitebhoard

e Be aware of the slochch circumstances for the child and
o,dalat o,ccordmgéy. For examp&: if thzy o,cq,utm,d their
hza,rmg loss Qarty in life, thp,y may have associated L'Lto,racy
issues and need additional support with rzad'mg and,
interpreting information. If thzg have associated spwach
Lssues, t/w,H may need support with ro,adLrLg out their work,
or may Iarefo,r an adult to-read it for them.

Toi[e,ti,n,g [ssues

Cla.ssroom environment/ set up

o Let the child leave and return to the classroom dLschetLH
and without /ulvm,g to- get permission whenever thzy need,
the toilet (use a toilet Iaass' if a,lo,lo,roprwbe);

o Sit the child close to the door so that thzy can leave the
classroom, oLLscthH;

. Alo,lachLa,tQ that thzg may arrive late for lessons because of
an urgent need to- use a toilet;

e Be aware that the child may need to take medication
durtng school hours and/or need extra meal hreaks and

,arcrvid,e a discreet/ comfortable ,aLace for them to do this;




Resouwrces and equipment you m,ight consider before the
lesson.:

e If the child has a dLagrw'sed medical condition, thzg will
have an Individual Healthcare Plan. Please make sure that
you are familiar with this document. The SENCO can give
you access to this;

o If the child has ongoing toi[et'mg Lssues, they will have an
Intimate Care Plan. Please make sure that you are familiar
with this document. The SENCO can give you access to- this.

Tw.cfu’ng methods to consider:

. Durtng more active sessions, try to he alert to the child's
psy chcr[ochaL needs and nz[atLonsths with other children.
Let them J‘udge for themselves if thzg wish to join in on a
day-to-day basis - don't stop them trying whatever they
want totry. However, be aware that the child may also try
to- Iau,sh themselves, so that thzy don't let others down. Be
mindful of this and offer discreet support when/where
needed.;

. Bendmg and stro,tchmg may brmg on pain, or make pain
woTse. Teamb,uLLdLng type activities/ games can be
,aarthuLariH Iaro'blzmattc;

e Be mindful of other students teasing the child about my
lack of stamina., or their need for extra rests (]‘307~ exampée
dur'mg group activities [team b,uLLdLrLg );

Cogn,i,ti,on and

Challzn.ges

Classroom environment/set up:

e Ensure all classroom adults give sp;achLc, targeted proise
so the child knows exa,ctLH what thzg are dxn;ng well;

e The child will with visual and austmy memory for
information, protesses and instructions. Ensure all
classroom adults are aware of this and t/w,y regu[ariy check
the child's undo,rsto,ndmg of questions and tasks. This will
support the child with staying on track;

. Carzful[y consider WDT/chLg pairings /small groups. Sulo,laofc
the child with managing peer rzLatLonsth,s Q:ﬁQCtLVQ[H by
providing a positive work 'b,uddy’;

e The child may appear rw,edy with an over-reliance on
adult hp,tlo, and support. Encourage and support the child's
independence and confidence by m,a,/émg the
curriculum/tasks accessible to them.

Resources and equipment you m,igh,t consider hefore the

lesson:




. Sup,o,mt the child to- overcome Iarohto,m,s with
undzrstandmg instructions and task requirements by using
visual timetables and prompt cards with pictures as

reminders of the steps needed. to- com,latete the task;

e Provide a word bank, with /cey vvcab,ulary for the

toch/ area immg studied.;

e Provide /co,y words with chtures/ symhbots to-help with the
child's memory

e Provide a writing frame to- help structure woTk;

. Ko,o,la Powo,rpomts slides sLm,IaLQ and uncluttered. /-/Lgh[ight
/cey information.

Taa,chi.ng methods to- consider:

. Careful[g p,LarL and differentiate work, bro,a,/cmg it down
into- small mcmageabte tasks;

e Provide time to- consider questions, process and formulate
an answer. Slow- down and/or reduce the numhber of words
that you use;

o Goover /cey vvtab,ulary and ideas with to- check

unders ta,nd'mg ;

. Phy SL(:(LLLH demonstrate tasks, rather than ro,[y ing on
verbal instructions;

. Repea,t information in different ways, varying the
vm:abutary you use. Also, /co.e,a instructions smeLQ;

e Use structured questioning to support and hz[,a the child to
answer b,y scaﬁoidmg their response;

. Encouruge the child to- make a mind map, or other visual
representation of what tiw,y aéready know- and use that as a
starting point to teach next steps.

Spw:h
Lan,g uage *+
Communication
Need.s

Classroom environment/ set up

e Create a relaxed, safe, and fn’zerLH environment with lots
of opportunities to- talk. Not too notsy

e Provide plenty of opportunities for the child to
communicate in a small group ( t/w,y will be less confident
Woﬁc'mg ina bLg group and will be less involved,);

. Carzful[y consider any pairings or groupings and include

govd communication rote models for the child to copy;

e Ensure all adults rzspcmd po*sLtvaLH to-any attempt the
child makes at communication s not Just speech. Role model
this positive response for the child's peers to- copy;

o Listen carefully to- what the child says, so that thp,y don't
need tor repeat themselves;

e Provide a low distraction/ quiet area for the child's




group/ pairto woTk so thzy can focus on their
communication;

. Reguto,rly check undzrstandm,g and encouruge the child to
Ldznttfy what thzg can/cannot understand.

Resources and egulpment you m,igh,t consider hefore the
lesson.:

o Use signs, symbois and visual timetables to- support
communication;

o Use visual displays ( objects and pictures) that can be
used to support understandm.g

e Provide a visual gu,LdQ to- the lesson, eq a check list, or
pictures to aid understandmg.

Tmhﬂwg methods to- consider:

e Be aware of the spechLc communication difficulties the
child may have - it may be a protessing disorder;

e Be aware of the level of Lcmguage the child is using s use
a similar level toensure thzy understand;

e Do not rush, or inferrupt the child as this means thzy
have to bzg'm processing all over again from the b,QgerLng,
causing frustration !

e Slow- down your rute of spep,ch bg using pausing and, give
the child lots of time to protess and mp[y

o Allow- time for the child to finish what thzy are saying,
don't finish it for them;

. Kep,lo, Language s'LmIaLQ b,y b,ro,o,/cmg Long sentences into
short separate ideas;

« Provide plenty of repetition (activities and vocabulary );

e Use non-verbal clues to back up what you are saying eg:

gesturo.;

e Ensure adults are provid,mg a clear Langua,ge model and
o,xlo,an,d what the child says, b,y repeating their word.s back
to- them cmctly, without pointing out their errors;

e Reduce the number of questions you ask and make sure

you gLVQ time to- answer:

o If you do need, to- ask questions in front of the class, try to
use closed questions, as these require only a Hes '['no
answer, which will reduce anxiety.

Tourette
Syndmmz

Classroom environment/ set

Be aware of (and familiar with) the various forms in
which Tourette Syndmww can present. Common vocal tics
are: cough'mg, grunting, snLj_:fLrLg, throat c&ar'mg, shrtekmg
W'thtLLn,g, spitting, animal sounds and echolalia ( repeating




others words, or phrases). Common motor tics are: eye
bLLnkLng ( excesstvetg, or in an unusual Iaattem), echopraxba
( imitating others actions), self -injurious behaviours
Ln,VULvmg touchmg, b,Lthg, thtmg, lo,uLLLrLg out

Q,Helashzs/ hair, smllmg / sruffmg thmgs. BeLn,g aware of the
particular type of tic (s) presented by the child, will also
hz[,a you to be aware of the impact on the child's Lo,a,mmg
and how~ t/wj can access the Lea,mmg in the classroom. For
Q,xam,lale:

e Motor tics of the eyes, head or neck may interfere with
readtng and affect h(deTLthg, or the ab,LLLtH to- write for
Iaro{onged Iozrwds of time;

e Motor and vocal tics may make the child reluctant to- read
aloud, ask/answer questions, or ask for h@[p. Be
undzrstandmg of this and support the child to feel involved
and able to participate;

. mmlght tics inhibit o,u,d,Ltmy processing. Be mindful and
do not assume the child is Lntenttonaléy not LLstQ,rLLng. Tics
can he trtggered, or increa.sed by stress, excitement or
relaxation (all of these emotional states may be experiences
durv;ng PSHE type activities and, lessons, QspecLaLLH as some
of the subjects covered may be of a sensitive nature).
Ensure that all adults in the room are mindful to filter out
their emotional reaction and instead listen and reslo,ond with
support and under‘sto,ndmg. It is not hzllaful ask the child to
stop their tics, as thzy are anviuntary. BQLrLg asked to
suppress them is stressful and will cause an increase in the
tic.

e Furthermore, it will mean the child is unable to engage
with what is going on around them. SLmLLariy, try not to-
ask the child not to-do somthmg, as it will Lnstantly turn
into- a compu[s'wn. Becauwse TS can he suggesttb,&, if
classmates discover the trv;gger", thzy may use this to- make
the child tic. Please try and prevent this haplo,en,mg;

. /grw'rv;ng tics avoids drawmg any unnecessary attention
towards them;

Te,a,ching methods to- consider:

e The child may have a poor attention span, fail tor camplete
tasks, be easily distracted, wunable to listen, degety and,
impulsive. To support them, Iarvvide a structure
(schedule/tick list) to- assist with laLarang, organisation,
time management and initiation of tasks;




e Be mindful when IaLaan,LrLg activities, that the child may
eXxperience sensoTy protessing difficulties, where thzy may
be either OVeITesponsive, or under responsive to sensory
stimuli, eg: noise, cLotth,g, textures

E xperienced

Trouma

Classroom environment/set up.:

e Ensure you are very familiar with the child’s past
experiences and context, as this will he[p you understand
their behaviour:

e Ensure all classroom adults take a non-confrontational,
trauma-informed alaproach,. A discreet, understandmg and
reassuring alo,lo,rvach from all classroom adults is vital;

e Provide a safe, consistent and warm classroom
environment. /ncmpmto, as many opportunities for humour
and, Lau,ghter in lessons as Iao*ssLbLe (as Laughter* reduces the
traumatic response in the brain);

e Ensure the school day has clear expectations for behaviour
and structure, as this will h,QLIa IO,I‘O’V‘Ld,Q, a Iaredtctab,[z
environment, necessary forthe child to feel secure enough to-
participate and access the Lea,mmg;

e Classroom adults need to be Q,mmfwnally available and
able to support and couch the child in ways to calm
themselves and manage emotions, as well as opportunities
to- proctise dz—o,sca,LatLrLg when tho,y feel overwhelmed,

e Ensure adults are ngLarLt to-and mindful of any trigger
points forthe child, as this will /w,LIa de-escalate emotional
situations;

. Vo,ry ca,refu,uy check through the lesson content prior to the
session and look at it through the eyes of the child's context
and, bac/cgmun,d. There may be ohvious trigger points that
can he Iolarmzd forand ma,n,aged prior to the lesson, with
some elements nzo,dmg to- be avoided. Eq/ua,uy, there may be
trigger points in the lesson, which may not be so clear from
the outside. Ensure that the classroom environment,
available adults and overall support for the child is stroﬂgly
in Io,LaCQ, should this arise.

Resouwrces and equipment you ml':gh,t consider before the
lesson.:

e Provide a safe and familiar breakout space forthe child to
use durmg times when thp,y feel overwhelmed aremotwnally
dy sregutato,d. The child may also need access toa space to
exercise, so that th,ey can have rzgu[ar' lea,mmg/ sensory

hreaks:;




o Considerthe use of a help card (or small item) for the
child to use to sigrwi that thzy are fmdmg the situation
trtc/cy, without havmg to- vocalise any details;
e Have consistent expectations and behaviour ,a[arw in Ialace,
that are based on reward systems, not Iaumshmnt.
Te,aghing methods to consider:
e Be thremly mindful and vigLLcmt thrvughout the lesson,
as some of the content of RE lessons can be very personal,
rnagbe covering memories, families, emotions etc, all of
which are LL/ceLy Iaoten,tw,t trigger points. Eq/u,ally, somathmg
which doesn't seem connected on the surface, may be a
trigger for the child in some way ;
o Slow Hcrur‘se[f down when ta,UchLg, as this will appear
rwn-threatenmg: talk slower, use a lower thch for your
voice, dont wse comp[ex sentences, minimise body
movements;
. Durtng activities, teach and model positive self -talk to
encouruge self belief. /-/QLIa the child to see that m,a/ang a
mistake is considered a necessary part of &ammg and that
minor mistakes will not incur adult anger, or Iauntshmnt;
e Ensure you use plp,n,ty of positive reinforcements, rewards,
role modelling with the child (while actively ignore any
ative behaviour);
e Use collaborutive Iarob,&m—so{vmg durmg activities, so that
the child feels in controt.

Visual

Classroom environment/set up:

. Kep,lo, your classroom visua[[y uncluttered and reduce the
numhber of O'bj'o,cts in the immediate wm‘/cmg area;

e Be mindful of seating arrangements and discuss any
,arzferzn,ces with the child. for Qxample, thzy may przfer' to-
work at close distances, (such as sitting closer to the
hourd), or move the obj'ect closer to- them, (such as ,o,eopte
getting closer when ta,l,kLn,g ):

e Be aware of the slo,o,cchc circumstances of the child, for
exam,ole: - If th,Q,H are sensitive to L‘Lgh,t and g[arz, control
the LLght in the classroom using blinds, sit the child with
their back to- windows and reduce the g[arz on surfaces; -
The child may need to- be seated near natural L'Lght, where
,o,osstbéo,; - The child may need to-use a lamp, which
should be places behind their shoulder on the opposite side

to their writing hand and/or on the same side of their
strongereye; - Th,ey may need to- wear a hat/visors, or




sunglasses even when staying indoors. Be sensitive to this
and mindful of other pu,lads comments/ reactions
5urr0u,n,dmg this; - /-/Lgh contrast obj'o,cts / pictures may be
beneficial. As best proctice on handouts/ presentations, black
nc white give the highzst contrast. Do not use dark colours
together (like blue and gmn). Avoid using white x grey
with other LLght colours. Avoid paste[ colours next to-each
other. In addition, avoid the use of red or green pens on the
whiteboard, as these can he difficult to- see;

e Warn the child of chan.ges in L'Lghtmg, as this can cause
extreme eye stroin and headaches. Resources and eguipment
you m(ght consider before the lesson:

e Familiarise How'self with any slo,echLc resources the child
needs to support them; for example: - thzy may be hetter
able to- read their own writing if thzy wse a thicker black
IozncLL/ Io,en/ marker; - thzy may need a typoscope when
ro,o,d,mg. This is a readmg shield made of a black material
with a recta,ngutar cut out. It reduces extro LLght reflected
from the surface of the paper and hzllas assist with staying
on the correct line while ro,a,dmg ;- enswre the child is
wearing any Iarescn;bzd 9[&55@5 to- reduce visual fati,guz;

e Provide enlarged/ magnified pictures, images, maps and
print. The VI team will have assessed the child's vision and
recommended a font size and tylo,efa,ce to- use. The SENCO
will advise on this. Be wary that sLmIaLy mLargLng
worksheets on a photocop'w,r' makes the letters, ored.ges of
di,agrams lose their sharpmss and reduces the contrast.
Please ensure resources are Iaroduced in the correct font size
and, typzface forthe child to access. Tea,chmg methods to
consider:

o Allow the child to take a break from their work, as this
enahbles them to be vv;su,ally focused for shorter Iaeriods of
time and prevents fatLg ue; e Allow- more time when vv;suo,LLH
exlolo-rin.g a material and when comlaLQtLrLg a visual[y
cha,LLQn.gmg tasks; e If the child has central visual field
loss, they may experience LrLcompLQte images, or a central
“hlind slo,ot" when LookLng. This may mean t/'w,y appear not
to- maintain direct eye contact. Be sensitive to this and
manage any comments/reactions from their peers




