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St Mary’s C of E School

"DON'T LET ANYONE LOOK DOWN ON YOU
BECAUSE YOU ARE YOUNG. BE AN EXAMPLE TO
ALL BELIEVERS IN WHAT YOU SAY, IN THE WAY

YOU LIVE IN YOUR,LOVE, YOUR FAITH AND YOUR PURITY."
\ l TIMOTHY 412
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CURRICULUM

Stm,tegée,s for supporting In,up,ds with
S,aecéal Educational Needs and Disahilities in

Design, Technoiogy lessons.

Here's how- we will help.

Attention
Deficit

e Praise positive behaviour at each step to*encourage low
seéf—esteem.
e Ensure clear instructions are given tfuvu,ghout the lesson.

HH f V'Lti./ : Provide time Lun;&d learning breaks.

Disorder

foreach part that the child can visualise and achieve.

e Provide additional time for Iau,pLLs to-express their ideas
before the lesson with a pre- -teach where appropriate.

e Provide app,ropna,bzﬁdgbt toy s and if necessary wohble

cushions.

Break the activity into smaller chunks with a clear intention




An,xi,ety

Ensure the child knows the support avuilable on offer
before the lesson ngMS.

Provide lots of opportunities to ask questions to clan;fy
terL/ang and idea.s durv;ng the lessomn.

Teach prob,&m, soivv;ng before the lesson, and strategies to
overcome pro'blzms that nght be faced in these sub:/ects
promoting a gmwth mindset.

Praise children for their attempts not just their outcomes.
Madel how- to- use Dl tools before setting the work.
Consider a seating arrangements and discuss this with the

child. Would th,ey benefit from sitting near a trusted peer.

Autism
S pectrum
Disorder

Understand if your child is thU'SQRSLtLVQ or
hy,ozrsenstth and how thp,y will manage the sensory
work you are as/c‘mg them to*,o,arta/ce in. This may be
Io,a,rthuLa,riH important when cooki,ng.

Provide time limited lzammg breaks which should support
the child's sensory needs.

Ensure the child is aware of their safe Ia[ace is in case
t/w,H become over whelmed.

Ensure outcomes are clear, with a clearend point to the
lesson, so children know- when th,zy have reached this.
UsLng timers to*hzlp with transitions.

Use SmeLQ, slochch instructions that are clear to-
understand.

Understand your student's skills, and where their starting
Ia[ace is.

Consider seating arrangements. Where can the child be
with less traffic flow- in the classroom?

Consider whether equipment is szng shared or does the
child their own p@rsonal set.

DH scalculia

Provide concrete resources to- hzlp, with mathematical
equations, drawing to- scale and pLo,ran,g Dol projects.
Use &ch,noiogy avuilable d,urtng the dp,ngn, protess if
rzq,quQoL.

Ensure the child knows the support avuilable on offer
before the lesson begLns.

Provide electric mea.suring toots for cov'/a;ng to- aid
Lndp,lozndznce.

DH slexia

Use stmplp,, slop,chLc instructions that are clear to

understand. Consider whether these could be visual.
Pre-teach vo*cabulcuy linked, to- Dacl that will hzlp the child
to- succeed, in the lesson like pLarm,Lng, d@ngnLng and,
QvaLu,athg. Provide these as word mats.

Differentiate the Lo,am‘mg Intention so the child understands




what is szng asked of them.

Model howto use Dl toots bhefore setting the work.
Consider how- the child is going to- communicate ideas.
Does this need to he written?

If using Io,rmted resources use font size above 12 and print
on Iaasbat paper o,vm;dtng black text on white paper

DH spraxia

Ensure the tools you are using are accessible tothe child
i.e rulers with handles. Consider the risk of using tools
and how thzy can be made safe.

Model how- touse Dl toots bhefore setting the work.
Differentiate the size and scale of a project and its end
result

Use projects on the page to understand how- children can
use different protesses based on their ahilities to- achieve

the same goa[.

D'Lscrztp,[y check the child is wearing hp,a,r'mg aids and thp,y
are turned on.

Talk cLo,a,riH and concLseLH in front of the child ma,/cmg sure
L‘Lght is not in their eyes from a window in case thzy LL,Q
read?

Rep,eat any questions or responses other children say so
that thzy aware of /cey information b,eLng shared.

Make sure instructions are clear and concise.

Give instructions when the room is quieter, and he mindful
of additional noise when ccrok'mg, or using loud tools like
hammers.

Ap,arzccate thzy may take Lo-nger’ to- stop. in an emergency.
Will you use visual cues or stand in front of the child to
give stop,amg instructions.

Pre-teach vocabula.ry linked to- Decl that will /wlp the child
to- succeed in the lesson like IaLa,n,rLLng, d,esigrung and

QvaLu,athg .

Toi[eti,n,g [ssues

En,courage children touse the toilet before WOTkLng on a
project, as t/w,y may feel this isn't as easy when th;zy are
wearing protective clothes and covered in cLaH / gluz/ cozﬂang
Lngred(znts etc.

Encmm,ge children to wear protective clothes that make
access to the bathroom manugeabbz.

Use visuals to- break each stage of the d@s(gn process down
into clear, momageab/z tasks.

Use Language that is understood, by the child, or take the
time to Io,m-bzach Lo,nguage concepts anLu,oLLng d@s(gn,
d,o,vviop and evaluate.

Give children time to- protess information and when as/c‘mg

them o,lapropr'w,te q,uzsttons




Provide word mats for /ozy vvta,bulo,ry

Madel how- to- use Dl tools before setting the work.

Phy chaLLy demonstrate the lesson and the expectations
include dzstgnmg, ma,/ang and, evaluatmg where p,o:ssLblz.
Su,o,poﬁ children with their organisation in the lesson,
especLaLLy when cov/c‘mg to- make sure thzy do not default
from the final pmduct.

When caok‘mg, or ma/ang somztthg Iamvv;dz checklists
which can be ticked off.

Spae,ch
Language *+
Communication
Need.s

Provide instruction that are clear, concise and match the
Language of the child, dzLvaring these instructions sLowiy.
Give children time when ro,spomimg to questions,
instructions and when thp,y are communicating

Encourage dzsigns and evaluations to be done wsi

pictures and child's voice where Iao*sstb[@ and then recorded
b’H an adult.

If necessary, have visuals that children can point to-or talk
about.

Pre teach appropriate vocabu[ary bz‘mg aware that the
protess of lp,a,mmg voca,bulary may need, to- he
kinaesthetic. Share lists with parents and carers so that it
can Iam,cttso,d,.

Tourette
Syn,d,rome

Provide short, stmple clear instructions.

Try and /ceep the children calm in a lesson, although Dol
can he exciting, as this can lead toa tic.

Provide additional support with cutting, using Lcrop,ed
scissors and handled rulers.

£ xperienced

Trauma

Provide opportunities to- be curious and exptom the toots
and resources that children will wse.

Use stmpb@, slop,chLc instructions that are clear to-
understand, and deliver these slowiy.

SLowiH build up the tools a child can use, as th;?,y become
more confident in their work, eslochaLLH in ro,ga,rd to-
cook'mg.

Model and remind children behavioural expectations when
using tools LrLcLu,oLLng clay and cov‘/ci,ng, and safe woys of
using these anLu,d,Lng health and hygt@nz. Use visuals if
needed,

Before the lesson, come up with strategies for if difficulties
occur d,un;ng the lesson, and woys these can he overcome,

erLerLng children that DT is about trial and error




Visual

Make sure you have the child's attention hefore giving
instructions.

Encourage children to- vertalise their dzngrL and evaluation
as well as their tiwu,ghts and fee[i,ngs if ,aasstb[e.

Make sure resources are well OTgan,Lsed and not cluttered.
When dJuwmg dzsigns or writing evaluations, provide
thicker, dark IOQI’LCLLS to- write with.

Provide en,[alged examples of the work to be completed.
Provide children with additional time when exp[ow;ng new-

textures and materials.




